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Intent of the New Measure

A reviewsystemof early childhood program
performance and quality that provides a
program portraitbased on information from
observations, documeneview, andnterviews.
This portrait can be used in varying ways within
a QRIS and help identipathwaysfor programs
to improve experiencedgor children and

families.
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Conceptual Framework

A Child Experiences as the Central Focus
I Where | spend my time
I How | spend my time
I How this relates to the rest of my life

A Factors that Affect Child Experiences
I Environmental Settings
I Relationships & Continuity
| Teaching Practices

A Program Administration & Organizational Climate
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Implementation Science

Performance Assessment

(fidelity)

Systems
Intervention

Facilitative
Administration

Integrated &

Compensatory Decision Support

Data System

Leadership Drivers
Technical Adaptive

Fixsen& Blase(2008)
The National Implementation Research Network



Sources of Evidence

Document Review

Interview

Observation

wContent
wAdministrativePractices
wStaff hiring Supervision
Support, & Communication

wFamilyCommunications,
Involvement,Qutreach

wSupport for Teaching &
Learning

wOperational Policies

wClassroom Practices
wCurriculum
wlLesson/Activity Planning
wAssessment
wProcess
wDocuments evaluated using
checklists
wlnformsrubric ratings: exceptional
expected, emerging, or not here

AContent: Includes aspects not
observed and verification of practices

wDirectors
wQuality Improvement
Priorities
wStaff Hiring, Supervision,
Support, & Communication
wTeaching & Learning
wFamilies anCommunities

wTeachers
wPlanning & Curriculum
wAssessment & Individualizing
wClassroom Community
wCommunication with Families
wProfessional Development

wProcess
w30-45 minute interview
wlnforms rubric ratings

wContent
wTeachersand Children
wQuality of Interactions
wQuality of Conversations

wSupporting Persistence an(
Learning in Activities and
Routines

wPeer Interactions
wCurriculum & Pedagogy

wClassroom/FCCH
wUsability of Materials
wAvailability of Space

wOutside space and
materials

wProcess
wTime Sampling (presence/absenc
wGlobal Ratings
wRed Flag Items

e)

yet
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Key Practice Arel
_~ OrganizationaClimate and Program Operation:

Focal Areas Sources of Evidence

A Staff hiring, retention, and
. 9, ’ A Administrative Documents
SuperVISlon I Staff Handbook
A Communication with staff i Program Policies
_ I Communication Notifications
A Professional development,

supervision, and evaluation Q A Director Interview
A Teacher Interview




OrganizationaClimate and Program Operation

Possible Documents:

E AStaff Meetings

Teacher:
Adow do teachers let program administration know about their needs/challenges?
AnVhen you have ideas and feedback for program administration how do you share this?

Communication Little or no Communication is A consistent system of _
Systems between evidence of inconsistent or frequent communication is ir A conS|s'Fent_ sys_te_m of frequent
L L . communication is in place between
staff and communication  primarilyuni- place between staff and - ) .
o ) ) o o ) } staff and administration that include
administration systems in place dlreC.tI(.)na| from fadmlnlstratlon. This system ¢5rmal and informal structures (e.g.,
between staff and administration to staff. includes a formal structure  social events, peer networking,
administration. May also include some for ongoing communication electronic communication systems,
bi-directional. (e.g., staff meetings) as well small group meetings, etc.).
as strategies for informal Communication systems also incluc

multiple opportunities for individual
staff to share concerns, needs, and
ideas for program improvement.

communication (e.g., emails
Bidirectional communication
is primarily used.
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Key Practice Are2:
A Y AR Family and Community Partnerships

Focal Areas Sources of Evidence

A Communication with

families ']\ A Administrative Documents
A Building relationships with
families Q A Director Interview
A Connecting families to A Teacher Interview
community resources

A Community partnerships




Family and Community Partnerships

Daily sheets, conferences, enroliment forms, newsletters, policies,
E procedures, or programs regarding communication with families

Director

ATell me about how you build relationships with families and support their engagement in yot
program

Adow do staff in your program communicate with families? What types of information do you
share?

Adow do families communicate with teachers and other staff?

Not Here Yet Expected Exceptional

Family No opportunities Program There is a process in plact There are multiple methods used to
Involvement  provided for encourages families for families to provide encourage all families to provide feedbac

families to share to share input and feedback to the program. and input into the program throughout the
The program has a proces

input and feedback about the in place for involving year. The program uses multiple method
feedback about program and families in the program in i to encourage and support family

or otherwise be provides variety of ways. involvement in the program. These
involved in the  opportunities for methods are responsive to family needs,

program. involvement. interests, diversity, and strengths.



Family and Community Partnerships

“ Policies, procedures, or programs designed to connect families to othe
needed or relevant community resources
Director:
Arell me about how your program connects families to community
resources

AAre there other community organizations you work with? How did these
partnerships develop?

Not Here Yet Expected Exceptional

Connecting Little or no evidence Program makes writter A system is in place to The program uses multiple
families with  of connecting materials available to  provide each family with strategies to learn about family
community  families with parents (lobby or individualized information needs and to link families to
resources community resource room) about about a variety of community available resources (such as
resources local resources resources and to help those related to housing,
families connect to these education, employment,
resources. parenting, child development,

etc.)



Programmatic Support for

Key Practice Area

Focal Areas Sources of Evidence
A Staff scheduling L

N A Administrative Documents
A Transition I Professional
A Continuity Development Plans

I Scheduling charts

Q A Director Interview

A Teacher Interview




Programmatic Support for
| KAf RNBYQa [ SIFNYAY

AScheduling, staffing, or other program documents that evidence stable

E classroom staffing
AScheduling, staffing, or other program documents that evidence additional
staffing when needed (e.qg. floaters, substitutes, etc.)

Director:
Tell me how you handle staff schedulivghen teachers cannot be at work, how
are substitutes secured? Are they familiar with the children and the program?

Area Not Here Yet Emerging Expected Exceptional

Scheduling |Little or no A written staffing plan is| A written staffing plan is in | A written staffing plan is in place assuri
evidence of in place that ensures | place that ensures children g children are cared for by a small group
scheduling to children have a small |cared for by a small group of familiar caregivers throughout the day
promote stability of| group of familiar familiar caregivers throughoy and includes a plan for familiar substitu
c hi | dr e n §caregivers throughout tl the day and includes a plan {staff. Staff schedules overlap and therg
experiences day. substitute staff situations. |a system for effective communication
throughout the day:. between staff members working with th

same group of children.
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N Key Practice Ared
Planning and Assessment

Focus Areas

Sources of Evidence

A Curriculum
A Assessment
A Developmental Screening

A Classroom Documents

I Assessment Document
& policies

I Daily Schedule

I Lesson Plans

3 A Teacher Interview
@ A Observation

S




Planning and Assessment

Assessment

Child No evidence  An inconsistent set of A child assessment systemisin A child assessment system is in
Assessments of child assessment practices place that ensures all children are p|ace that includes multiple data
assessment are in place where assessed at least twice a year or ( sources (e.g., teacher
r in some classrooms an ongoing basis with an N . :
&;)gssiﬁiﬁe conduct child appropriate assessment tool with OE servat!ons, pr(:rtfci)(llllos, ety
program. assessments and needed referrals provided. observations, checklists, etc.).
others do not. Procedures for conducting child ~ Program procedures for
assessments include: 1) conducting child assessments

assessments are conducted by include: 1) integrating

someone familiar to the child, 2)  assessments into planned
l(;:‘n?/ir&cl)nsmin&tl :ni gléeiisioznso © activities with minimal disruptions
regarding assessments consider U2 U KS OKA f RNBY
OKAf RNBYy Q& K2YS routines and experiences, and 2)

accommodations are made

NE3IIF NRAYy3I OKAf R

language or ability level.
Teacher¢ Sttt YS K2g @€2dz I GKSNI AYF2NXYI O0A2Y
development. What do you do with the information you colleet®w were you trained on
the assessment you are using?



Planning and Assessment

Molicies, procedures, and other evidence of curriculum selection and use
AClassroom activity/lesson plans; planning time
Mrofessional development policiesnitial training and ongoing support

Teacher¢ St f YS | 02dzii K2¢ @&2dz LIy FT2N O
your classroorfd Can you provide an example of this? Thinking about how you pla
for individual children, have you made changes to the environment or materials a
schedule?

Expected Exceptional Current Level

Activity/Lesson No evidence of Planning shows  Planning shows evidence Planning shows
planning is individualizing evidence of  of individualized individualized
individualized reflected in lesson individualization goals/experiences for goals/ EXperiences fo
. based on groups . most children in the
planning some children.

of children. - classroom.
Modifications are present

for children with
identified disabilities.



Planning and Assessment

Curriculum

Math

The environment affords rich, developmentally appropriate math experience

Literacy

The environment affords rich, developmentally appropriétieracy experiences

Science

The environment affords rich, developmentally appropriate science experiel

Pretend play

The environment affords rich, developmentally appropriate pretend play
experiences

Physical activity

The environment affords opportunities for rich, developmentally appropriate
gross motor experiences

Music

The environment affords rich, developmentally appropriate mesjeriences
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Key Practice Area 5.
Interactions and Routines

Focus Areas

Sources of Evidence

A Teacherchild Interactions _
A Teacher Interview

A Behavior Guidance

A Routines and Transitions




Community

Dally Interactions and Routines

TeacherChild InteractionsSupporting persistence and learning
@ Are almost all children engaged in classroom activities and/or routines?
Is a teacher providing general encouragement?
Is a teacher providing specific and authentic feedback?
Is a teacher actively participating with chiielf) in their play?

Is a teacher providing physical support or environmental facilitation?

Teacher:

What is a skill or learning goal you are currently working on with a
Q child/children in your class?

How are you helping children learn this skill or meet this learning goal?






